English Overview

Teacher guidance for reading and writing

Updated for 2025-26
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e PAIRED READING: CHORAL READING: ECHO READING:
( a I I I g students are paired with students read a text the teacher reads aloud
a purposeful pariner to i using proper pacing,

aloud together with the _ '
read a text repeatadly teacher as the "lead” to prosody, and intonation,

(they can take turns, or
do cheral reading).

and students repeat to
sound like the teacher

premote fluency

Guided reading

O Whole-class guided reading lessons - at least 50% listening

O Children to follow along with text in front of them

: Rate “ Prosody
U Focus on fluency, not comprehension \J P e

O Introduce audiobooks to model best practice / a change of voice — children @
associate voice with specific book

L Regularly pause listening for echo reading, choral reading, discuss
punctuation/vocabulary/sentence structure (relate recent SPAG targets) ' ‘) (( ))
@

L Keep written comprehension questions to maximum of three — listening, ® 0 ,
practising and discussion is more important, in every year group

L Discuss ‘SPAG vocabulary’ whenever possible, eg synonym, pronoun, ‘.,}ﬂ'r'{j 'N@ﬂ‘“
homophone, command, direct speech, semi-colons, apostrophes etc understand
C& hot | read.

 Use drama to bring books to life!



Reading

Guided reading — which texts to choose?

O Ensure you have a diverse range of texts for your year group. Think about
different cultures, religions, visible and non-visible differences

L Balance your texts between fiction, non-fiction and poetry

L Use a range of ‘types’ of book so everyone can access them — picture
books, chapter books, graphic novels, plays

L Using cross-curricular texts, eg Armistice Runner while studying World War
| can be a powerful way to improve understanding and writing outcomes
(but you don’t have to choose all of them like this!)

O Try to consider changing at least one text every year to keep our
curriculum current

L Each year group to adhere to Dimov’s 5 plagues of reading to ensure a
reading spine that exposes children to the broadest range of texts

#READYOURWORLD
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Reading

Year Group: ~ Select Year Group v

Assessment of reading

J FFT assessments: Reading Assessment Programme — FFT

L Assesses pupils’ reading skills and fluency from Reception to Year 6 (assessments last 5-10 mins) — now adaptive!
L Phonics skills: GPC knowledge, segmenting and blending

L Reading skills: decoding, reading fluency and comprehension

Q Includes DfE Year 1 Phonics Screening check

 Data includes standardised scores, reading fluency ages, wpm, identification of gaps in knowledge/misconceptions
O Ability to filter children in different ways and target groups for intervention (View Pupils & View Reports)
 Assessments in Reception and Year 1 are end-of-year and Years 2-6, once a term

O So far, it’s proved very accurate in Year 6.


https://fft.org.uk/literacy/reading-assessment-programme/

Reading

Reading for pleasure c 7 ISR \%
Q All children to be encouraged to have a ‘reading for p.Ieasure’ book

O Library accessible one lunchtime a week to Years 2-6

L ‘Book chat’ to be encouraged across all year groups

O Incentivise reading in your classroom using house points, eg Read to Lead
L Recommended reading shelf / classroom bookshelves

U Book fair: 14-17 October 2025

O World Book Day: 5 March 2026

O The Yoto app — free audiobooks (child-friendly)

O Live author visits: David Fuller visit — very successful
O Virtual reading events: LL to find, suggest and book for all year groups once a term

Sections

First reader — Picture books
Early reader — Years 1/2
Junior reader — Years 2/3/4

Independent reader — Years

4/5/6

Super-readable — all ages /
dyslexia-friendly

Non-fiction — all ages
Level books 6-18

Recommended reading




Reading

Reading interventions

L NEW! Harper Collins Progress Set — dual-banded hi-lo books: KS1 reading level with KS2
interest level. For Yrs 4, 5 & 6. Kept separately - signed in and out.

L Focus should be on fluency in UKS2, rather than comprehension

L Phonics interventions used up to, and including, Year 4, eg. No Nonsense Phonics, SNIP
Different approach needed in UKS2. Use hi-lo books and lots of fluency intervention.

Q1 1:1 reading to include more modelling/repetition of words or phrases
 Nessy: “Nessy is a multi-sensory approach, engaging different senses like sight, sound,
and touch to reinforce learning.” It also offers us a rudimentary but useful dyslexia

screening tool

L Suggested intervention for Years 5 & 6: Fluency practise using age-appropriate texts, eg
fables, scripts, poems, 60-second reads (Twinkl) — oracy rather than comprehension

Fri
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Grammar and punctuation

Explicitly taught, modelled, observed and integrated

O Explicity teach grammar and punctuation, in line with SPAG targets document

O Model the use of good grammar and punctuation at every opportunity,
including guided reading lessons when listening to, and following, texts

O Ask children to observe grammar and punctuation used by authors and
regularly edit passages which have deliberate mistakes

O Integrate all teaching of grammar and punctuation within weekly writing
tasks, drawing attention to objectives and adding to children’s ‘toolkits’
throughout the year

O Use SPAG starters each morning to help structure the introduction of age-
appropriate knowledge or recap on previously-learnt skills

O Allow children to self-assess and or peer/assess their writing, during tasks
(not at the end), encouraging them to identify areas for improvement

Grammar and Punctution Years 1 to 6 (Primary Curriculum - Draft) on one sheet. PrimaryTools.co. uk\
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Year 3 Writing Standards

Ahldwnlh Ematth & Year 3 ‘standard’ by su

essfully acl h ing each of these statements.

steps in bold are key p
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Composition

Tan plan my writing by talking aBout the important parts in a stary,
poem or non-fiction text and can re-edit it

I can draft and write by saying sentences and making improvements
out loud, using the best words that | know

as a way of grouping parts of my writing

T can draft and write narTatives creating characters, seftings and plot

| can draft and write non-narrative material using headings and sub-
headings to organise my work

my writing to make it mors |

nteresting

T can proof-read for errors including checking full-stops, apostrophes,
commas, question marks, exclamation marks and inverted commas
for direct speech

Handwriting

Spelling

I can use the dizgonal and horizontal strokes that are needed to join
letters

Tcan write 5o that my letters are easy to rezd, 2l the same way up and
the same size

Tan create new words Using a range of prefixes e &, sUper-, anti,

auto-
I can use the present perfect form of verbs instead of the simple past
e.g ‘He has gone out to play’, rather than ‘he went o lwplf

I can identify ward families based on root wards g3, sclve,
iss0 oluble

enmuspell Elghsh appe d 1

Spell wards with the T saund 5 p St 2g myth = dgym
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Spelling
KS2 weekly lessons, writing and homework

O Produced by Monster Phonics, this scheme provides consistency for all
children across Infants and Juniors

O Superhero Spelling scheme gives clear spelling rules or patterns and provides
excellent resources

O Spelling should be timetabled twice a week: once to introduce new spellings
and once to test the previous week’s spellings

O Test spellings using dictation sentences where appropriate

O Look, Write, Cover sheets to be sent home to practise words

O Weekly spellings to be visible in the classroom for a week (alongside ‘word of the day’) and children encouraged to
use them in writing tasks, particularly ones marked with an asterix, which indicates that they are statutory words

[ Statutory spellings to be given more priority in general as they are crucial for ‘expected’ in Year 6 English writing



Writing

Medium-term planning

Year 6 Class Teacher (s): LL/RL Unit Title:
L . Topic Links &
. . o SPAG Objectives (Substantive opie Hin®
Term Writing Objectives (Disciplinary Knowledge) S Cross Curricular
E opportunities
I can use modelling, examples or familiar texts to help me write pieces | ded h ¢
- & | can use expanded noun phrases to
appropriate to the task. _ convey precise and detailed Art —Harry Potter
| can sequence paragraphs logically. ) ) . .
O _ _ i information concisely. chibis
I can link ideas across paragraphs using cohesive devices. | link id thi d bet
e | can link ideas within and between
I can draft and write narratives based on books/films | have seen, choosing paragraphs using prepositions of DT — Quidditch
appropriate vocabulary. place. broomsticks
I can plan my writing by identifying the audience and purpose. e | can use commas to clarify meanin
| can consistently write in past tense or present tense. e Ican use front adverbials and g
I can understand the difference between formal and informal language. unctuate them correctl
I can use a variety of sentence openers — .5.P.A.C.E . Fcan identify and use im;;arative and
I can use layout devices such as headings, subheadings, columns, bullet model verbs
points or tables to structure tE_Xt' ) ) * | can identify synonyms and antonyms.
| can::urc:tpf—r?d my work and identify some of my errors eg, spelling, + | can use commas, dashes and
:::unc_ua 1on grakmbmar.d fting identified secti g ding t brackets to indicate parenthesis.
cank_lmpmve wort y redrafting identified sections and responding to e I can spell all of the Year 3/4 words
marking comments. and some of the Year 5/6 words.
| can use the steps to success to assess my own (and others’} work and :
) * | can use topic-related vocabulary.
suggest improvements.
Writin I Stimulus (text, visual
. Key Objectives ) BT Outcomes/genres Key Vocabulary
task literacy etc)
Adjectives
HP - Chapter O Adjecti ded
1 Expanded noun phrases Model :; te_r Sh?ltlao Character description h:‘:g;;:eé;:numlj:;! E:Eta:enie roun
‘Show don't tell’ 2R P ’ P )
Figurative language HP — Chapter Three simile, metaphor, alliteration
2 Fronted adverbials Letter scene from film Marrative recount ersor’\ificatiun frr’cnted adve;bials
Structuring a narrative Literacy Shed - Something Fishy P ' '




Writing

Medium-term planning — focus for this year

Prepositions
Layout — heading and subheadings
Variety of sentence starters

HP — Chapter Five

Information leaflet (shopping centre)
Images of Diagon Alley

Drama game

Mon-chronological report

Prepositions, prepositional
phrases, expanded noun phrases,
headings, subheadings.

First person

Informal language

Paragraphs

Retrieval skills/reference to text
Describe feelings

HF — Chapter Seven
Sorting Hat scene from film
Model letter (typed)

Informal letter

First person, informal language,
paragraphs, recall events, refer to
text, figurative language, reported
speech.

Present tense
Bullet points
Imperative verbs
Modal verbs

Recipes
YouTube video: Cupcake Jemma

Instruction writing +
instructional video

Fresent tense, bullet points,
imperative verbs, modal verbs,
layout.

Poem structure
Synonyms & antonyms
Varied sentence types

Role on the wall: Harry & Draco
Extracts from book
Similarities & differences mapping

Two-voice poem

Columns, dialogue, synonyms,
antonyms, statement, command,
question, exclamation.

Performance

Persuasion Extract from HP & Prisoner of

Retrieval skills/reference to text Azkaban lob advertisement Persuade, vocabulary, summarise,
Vocabulary Job adverts / posters concise, bullet points.

Summarising

Video clip: Professor Lupin




Writin
Whole school ogerview —year group guide for long-term purposes of writing
o “‘“’> >’> “'*>,




1 Date: Thursday 23™ November 2023

® ® T LO: To integrate direct speech into a narrative to convey character and advance the action
TA
r I t I I I Steps to success Self Assess T Assess
Tell the story of the Christmas Truce through direct speech and narrative text

Make direct speech meaningful, using it to tell the reader about your characters

Punctuate direct speech correctly, starting a new line for each new speaker

EXpeCtationS Write in the past tense

On Track to: | WTS EXS GD

d Use KS1 or KS2 templates for WALTs/LOs and ‘steps to success’
1 Aim for one piece of writing per week in writing books (various lengths)

O Talk for Writing is established in Infants and should bleed into LKS2 for ease of
transition

TalkdorWriting

 Encourage children to use their neatest writing, underline dates, headings Q
O Give children enough time to self/peer assess, editing with a purple pen

 Promote the use of weekly spelling words

O In KS2, have statutory spelling word mats on desks while writing -"1

e
; =
O Make time for verbal feedback (1:1 or group) whenever you can — it’s much P’,’

more effective than written comments '

O Writing target sheets and SPAG target sheets in inside front covers



Handwriting LQiiZQr-J»Oin/

New scheme and expectations

O Letter-Join whole-school handwriting scheme.

7%
O Infants in EYFS and Year 1 to focus on posture, pencil grip, and the formation of BUbb Q ’ ‘
non-cursive letters \/\/r\“L l,n

- Handwriting scaffold
O In Years 2 & 3, cursive writing should be introduced and practised regularly

L Handwriting sessions should be 2-3 times a week in Infants and Year 3, reducing
to 1-2 times a week in Years 4-6

L Bubble-writing sheets to be used for further intervention in KS2

O Cursive writing is an expectation in Year 6 SATs so children should be aware of
this in KS2 and not revert to printing



